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Recent increases in youth gangs have become a national
concern. Almost as a prototype of other major cities, gangs
have increased in Atlanta, Georgia with evidence of an
upsurge of gangs among Black youth who exhibit delinquent
behavior. The problem of concern in this study was the high
number of youth joining gangs, and empirical data revealing
that gang membership and delinquent behavior, were related to
low self-esteem and low self-concept. Related to this is
the problem as to how to prevent youth gangs and juvenile
delinquency before these phenomenon occur. Community-based
programs have been viewed as a preventive approach.
This study was designed to examine the self-esteem and
self-concept of youth involved in the Youth Non-Violence
Committee of Missionary Baptist Church in Atlanta, Georgia.
The Committee was a community-based program designed to
prevent juvenile delinquency. The program was grass roots
in origin and had a two-year history. The basic hypothesis
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was the Youth Non-Violence Committee has no effect on the
self-esteem and self-concept of youth who participate in the
program. The sample consisted of a control group - 32
youth, and an experimental group - 33 youth, ages nine to
eighteen with similar backgrounds. A questionnaire
consisting of demographics, self-esteem, and self-concept
was utilized. The general finding of this study was that
Youth Non-Violence Committee members tended to have a higher
self-esteem in three of the four areas that were analyzed.
The four areas were self-esteem in relation to peers,
self-esteem in relation to the home, self-concept, and
self-esteem in relation to the school, with the latter
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CHAPTER I: INTRODUCTION
Numerous programs have been developed to prevent
juvenile delinquency through averting youth groups from
becoming involved in activities in which destructive
behaviors occur. Generally, these groups are described as
gangs who stimulate delinquent behaviors. Varying opinions
exist about the reasons for youth becoming involved in
gangs. Among these reasons are those that relate to what
youth think about themselves. Thus, programs have been
established to address different aspects of youth
perceptions. This study was designed to examine the
self-esteem and self-concept of youth involved in the Youth
Non-Violence Committee, a program designed to prevent
juvenile delinquency.
Extensive literature is available on the subject of
delinquency prevention. Much of it is based- on research
experiments and projects (Glueck, 1936; Amos, 1965; Klein,
1967; Spergel, 1986). Since the causes of delinquency are
multiple, complex, and interrelated, no single approach to
the study of delinquency has been discovered and validated.
Irving Spergel (1986) identifies three major current
community approaches for dealing with the delinquency
problem: prevention, deterrence and crisis intervention
joined with social control. These programs would not only
benefit youth, but society as well.
Smith (1987), the Commander of Intelligence - Youth
Gang Units of the Atlanta Police Department, believed that
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adolescents need to be given something to do with their
leisure time. Traditionally Outreach programs have been
created so that young people could channel their energies in
positive activities. Outreach programs or more commonly.
Youth Services Programs, are usually located in the
community it serves, so that the program staff members are
able to work more effectively with the families of the youth
and other local institutions during the course of
intervention. Also, the Youth Services Programs, through
youth advocacy, would be able to create more meaningful
opportunities in society for adolescents who are
traditionally excluded from real participation in community
programs (Spergel, 1966).
It is possible to intervene on behalf of the youth who
are in danger of becoming delinquent, prior to the point of
delinquency. A situation that interposes new influences on
the youth or that helps the young people seek new directions
is useful. The intervention should be directed at group
values as part of the change-effect, because youths are
difficult to change without group support (Kahn, 1963).
Youth Services Programs utilize group support and they
direct their foci on group values.
Various Youth Services Programs have been implemented
nationally to help prevent youth from engaging in delinquent
activities. Some of these programs are Boy Scouts of
America, Mobilization for Youth in New York's Lower East
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Side, and Youth Action Center for Positive Change in Los
Angeles, CA (Klein, 1967; Valdivia, 1987). There are youth
prevention programs located in the state of Georgia. One
program, in particular, is a Christian youth Organization
started by Isreal Missionary Baptist Church, entitled
Youth Non-Violence Committee. The Youth Non-Violence
Committee is designed to help build character which will
increase the youths' self-esteem. It is considered a
Spiritual Behavior Modification Program which assists the
youth in the development of their Christian behavior as it
relates to their home, church and school responsibilities,
and activity participation (McWhorter, 1986).
Statement of the Problem
The most prevalent context of serious and violent
juvenile criminality is what has been described as "law
violating groups." It is estimated that these disruptive
youth groups involve perhaps up to 20 percent of all
eligible boys in cities with a population of over 10,000 and
that about 71 percent of all serious crimes by youths are
the product of law-violating groups (U.S. Department of
Justice, 1981). Nationally, there has been an increase of
juvenile arrests (Huizingo & Elliot, 1987). In the state of
Georgia, the rate per 100,000 is up 8.6 percent (U.S.
Department of Justice, 1987).
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In Atlanta, Georgia, a city of 425,022 people, 282,912
of which are black, juvenile arrests have steadily increased
during the past decade (Amour, 1985; Lane, 1986). The
Fulton Juvenile Court Annual Report reveals that of the
8,384 offenses charged to a juvenle, 6,760 were charged to a
black juvenile (Amour, 1985).
Black juvenile street gangs have existed in our society
for many years. Black gang members' primary motivations are
monetary gain and upward movement in criminal status.
Observations, according to a lieutenant of the Atlanta
Police Department, reveal that the activities of such groups
are not restricted to gang feuds, but crimes of various
sorts in affluent areas. Black gang crimes tend to be more
in the area of robbery, burglary, and narcotics. Black
street gang activity is no longer an isolated problem
(Smith, 1987).
Some gangs require the shooting death of an innocent
victim as an initiation rite to membership. The number of
homicides in the Atlanta area is rising. Most of the
increase is gang-related murders is a direct result of
narcotic street sales and the territorial struggles that
accompany it (Valdivia, 1987; Cowles, 1986).
On April 26, 1986, a youth member of the Isreal
Missionary Baptist Church was fatally shot as a result of
gang violence which involved the youth gang "Down By Law"
(Atlanta Police Bureau Complaint No. 626D0423). The
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incidence of youth who join violent gangs in Atlanta was
believed to be increasing. These gangs were viewed as
promoting negative behavior and delinquent acts (Lopez,
personal communication, 1986).
Because of the increase of juvenile crimes in Atlanta
and this specific incident, the Youth Non-Violence Committee
was developed (McWhorter, 1986).
The problem of youth being involved with gangs are
multiple. Several writers have set forth rationales for
youths joining gangs. "The main reason youth join gangs is
for the attention they do not receive at school and at home"
(Miller, 1987, p.2). They are attracted to the street life
and companionship of belonging to a gang, with the results
being drug use, minor and serious crime, and friction with
school and law enforcement (Moore, 1983).
It is the belief of Spergel (1986) that more Youth
Services Programs need to be implemented which will provide
a general preventative orientation for the youths of that
community. Outreach efforts to join organized groups would
discourage youth from activities in gangs. Prior research
on the effectiveness of traditional preventive gang programs
suggests some success in gang violence reduction (Spergel,
1986).
6
Significance of the Problem
Delinquency can be defined as nonconformity to the
norms of society. To violate a norm is to act in opposition
to the expectations and desires of most of the people of
that society (Baker, 1981). It is further indicated that
any act that an adolescent commits that could involve him
with the judicial process is considered a delinquent act.
Also, gang activities and behaviors are frequently
delinquent.
Delinquency is a significant problem and, more
important, it is an increasing problem. Youths are
susceptible to peer pressure, gang activities, unruly
behavior, and many other delinquent activities (Spergel,
1966; Gordon, 1967; Amour, 1986; Ciotti, 1987; Smith, 1987).
According to the Fulton Juvenile Court Annual Report for
1986, there has been an increase in all categories of cases
referred to the Court. There were 3,156 Crimes against
Property cases, which is 4 % higher than in 1985.
One-thousand and fifty-seven referrals were for Crimes
Against Persons, which rose 6% since the previous year.
Other Crimes equally 2,039 offenses, which is up 11% since
1985. The total Delinquency offenses rose 7% above 1985,
but 47% over the 1984 total (Amour, 1986).
On the national level, juvenile crime is primarily
Assault Against Property. Some of the more sensational
forms of delinquent behavior, such as sex offenses, narcotic
7
violations, and offenses against the person, account for
less than 8% of the juvenile violations (Uniform Crime
Report, 1963). Furthermore, the FBI does not include in
their listing of offenses specific juvenile offenses
(truancy, running away), therefore, approximately 33% of the
arrests of juveniles fall into the "all other offenses"
category (Amos, 1965).
It can be concluded that delinquency in America is a
major social problem and it is growing in volume and at an
increased rate. This fact must form the basis for concerted
and community action on national, state, and local levels.
Historical Perspective
Historically, social workers have been involved with
agencies that work with the youth of the world, such as
adoptions, child abuse, youth counselors (Sturup, 1968).
The character of modern child care was set by 1875. The
child "rescue" societies and the juvenile courts were the
two devices that enforced welfare laws which, without their
participation, would have been unenforceable (Grotberg,
1976).
Undoubtedly, social workers will be hired for key
positions in Youth Services Programs, and they will need to
be familiar with intervention approaches that have proven to
be successful, as well as unsuccessful. Additionally,
social work education should include courses in ethnicity
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and racism to develop in practitioners a more flexible
perception of black youth and a more sensitive means of
communicating with them (Fox, 1985).
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CHAPTER II: REVIEW OF THE LITERATURE
The literature review examines the existing facts or
studies surrounding youth delinquency. Specifically, the
literature focus is on the causes of delinquency; causal
models for gang development; self-esteem and self-concept in
relationship to gang behavior; self-esteem development; the
Black experience; self-concept and self-esteem in Black
children and adolescents; gang status and self-esteem;
prevention programs; and studies of prevention programs.
The literature represents different views of authors, some
of which are the writer's review of the literature, some are
hypotheses, concepts or beliefs for theory building, some
are studies, and some are based on practice experience.
Causes of Delinquency
According to Peyser (1936), behavior is a psychosocial
product, and delinquency, like every other form of human
behavior, is not simply an individual problem, but rather a
social problem. Through his study of the life histories of
criminals, he noticed the persistent appearance of the
heartbreaking, soul-destroying influences of insecurity and
emotional conflict, of parental ignorance, indifference and
rejection. He also found cases with emotional conflicts
that become progressively worse and led the individual into
undesirable forms of behavior, which, because of inadequate
early attention and treatment, developed into antisocial
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forms of conduct labeled by society as delinquent (Glueck
and Glueck, 1936).
"The family, school, and peer groups play major roles
in the socialization of an individual when these groups fail
to fulfill this function, there is a great opportunity for
deviant subcultures to proliferate" (Johnson, 1987, p.24).
Schools are agencies of socialization and allocation, and
their structure assures these societal functions. Family
and peer groups serve to expedite or to slow down these
processes (Parsons, 1959). Self-esteem develops as a result
of the socialization process.
In 1939, Edwin Sutherland presented a theory in which
he "stressed the importance of social disorganization as a
broad underlying cause of Juvenile Delinquency" (Griffin &
Griffin, 1978, p.l86). Furthermore, "delinquency occurs as
a result of a breakdown in the individual's normative
controls. Where control is weak, individuals are likely to
accept the deviant values and attitudes of individuals
around them" (p.l86). An individual's self-esteem may be so
low that the adolescent accepts deviant values because he
has no values of his/her own (Griffin & Griffin, 1978).
Fraser and Hawkins (1981) believe inadequate
socialization inhibits the development of self-control and
the social bond that would prevent delinquency.
It is interesting to note that juveniles can develop a
low level of self-esteem through one of society's "principle
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channels for communicating knowledge" (Robison/ 1960/
p.l44). This reference is to the school. The school may
easily develop the child's self-esteem in the early years.
A low level of self-esteem can be developed if the child is
exposed "to a climate of negative/ hostile emotions"
(Robison/ 1960/ p.l54). If this situation occurs/ the
intellectually inadequate child resenting his school
experience/ often ceases to learn and develops unhealthy
social patterns which may be expressed in truancy/ fighting,
stealing or illness" (p.l54). The school damages the
child's self-esteem, and the child must find ways to
compensate (Robison, 1960).
Causal Models for Gang Development
Further, Johnson (1987) believes the school is the
first socializing agency in the child's experience which
institutionalizes a differentiation of status on
nonbiological bases. The author summarizes achievement as
the standard of status. Academic failure promotes
delinquency, because it leads to a progressive "locking out"
of failing students from the system for achieving legitimate
success. As a result, these students become increasingly
alienated from the school and "drift association with
delinquent subcultures" that are already present in the
school environment (Sutherland & Cressy, 1978). These
delinquent subcultures take the form of a gang.
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A gang member generally cannot compete with their peers
academically and usually becomes a drop-out. The youth
cannot identify with members of their peer group. The only
group that will accept him is the gang. He is almost forced
into joining (Smith, 1987). Failing grades contribute to
low self-esteem in youth (Robison, 1960).
In a longitudinal study conducted by Elliot and Voss
(1974), they reported strong empirical support for the
contention that schools promote juvenile crime by fostering
association with deviant subcultures. They find
"association with delinquent classmates" and "commitment to
peers" among the four best predictors of delinquency for
both males and females.
The family structure undergrids the youth's
socialization in the school setting. Home, or family, is
where the youth generally obtains the rudiments of moral
education. The home or family is considered the system that
should provide positive role models, and it should instill
within the youth a high degree of respect for societal rules
and regulations. The decline of traditional values, moral,
norms, and discipline in our society can lead to the
alienation of many of its members. This decline is
evidenced by the emergence of deviant groups. These groups
withdraw from the standard system of rules and regulations.
They pursue lifestyles that are countercultural, and they
develop their own systems of rewards and punishment
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(Johnson, 1987).
Mahler, Pine and Bergman (1975) state that in the
practicing subphase of child development the toddler and
mother experience "mutual cueing". In the absence of this
feeling, the toddler does not feel good about him/herself.
The toddler will begin to experience a negative sense of
self. Bowles (personal communication, Nov. 6, 1987)
indicates that these negative feelings about oneself can
carry on and intensify into adolescence. If the youth does
not receive mutual cueing at home, they will seek it from
the school. If it is not available there, they may turn to
the gang to receive mutual cueing.
"The kin-like quality of the gang may be particularly
attractive to boys from troubled families who are looking
for a family like support network" (Moore, 1983, p.l92).
Being in a gang may enhance the youths' self-esteem; they
are important and special to at least one group of people
that matters to them. The youths are attracted by the
street life and companionship of belonging (Moore, 1983).
Peer groups, as well as the family, serve as agents of
socialization. A peer group has two psychological
functions. On the one hand, it may be regarded as a field
for the exercise of independence from adult control;
therefore, it may often be a focus of behavior which goes
beyond independence from adults to the range of
adult-disapproved behavior—leading possibly to delinquency.
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The peer group also functions to provide the child a source
of non-adult approval and acceptance. These two functions
depend on "technical" and "moral" criteria as diffuse as
those required in the school situation (Parsons, 1959).
Spergel (1966) suggests that adolescence is a time when
peer group relations assume a major importance. Also,
society makes heavy demands upon the adolescent, but it
fails to provide the adolescent with a consistent pattern of
behavior to help meet those demands. Violence, rebellion and
other forms of deviancy may not be the result of too much
direction, constraint, or authority, but rather the result
of no authority, no prescription of a specific behavior
pattern which is required of him/her. Therefore, a group of
adolescents may jointly attempt to resolve this identity
dilemma by developing a delinquent adolescent subculture in
which a set of roles can be consistently worked out and
naturally supported (Spergel, 1966).
Research conducted by Kahn (1963) indicates that it is
possible to deal with the vulnerable and those in clear
danger, at a point prior to "development of fixed antisocial
patterns of personality symptomatology" (p.350). According
to this author, the word "intervention" is a useful way of
suggesting purposeful action to interpose new influences
into an ongoing situation or to seek new directions. He
further states that the delinquent gang members he has
studied find it difficult to change without group support
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and are more readily reached as part of a change-effort
directed at group values.
Cohen (1955) holds that subcultures (gangs) are
essentially a response to problems shared by a group of
people. He believes that all human action is an ongoing
series of efforts to solve problems.
Gold and Haney (1973) studied reasons as to why
delinquency tends to be a shared experience. In their study
of delinquents in the Flint, Michigan area, they found that
about two-thirds of all delinquent acts were committed in
association with one or two other persons, and most of the
remainder involved three or four other persons. Usually the
offender and the companion were of the same sex.
Delinquency can be learned from subcultures whose
values are different from those of the dominant social
order. Subcultural values are learned by interaction with
others who hold or encourage delinquent values (Fraser &
Hawkins, 1981).
Gerrard (1964) believes that core members of gangs do
show a preference for realizing their goals through
aggression and that this is based on feelings of personal
inferiority and feelings of being rejected or ignored by
others. Gordon's (1967) view is that gang members suffer
from severe social disability for which they try to
compensate in their relations with other gang members.
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Self-Esteem and Self-Concept in Gang Behavior
Very few gang members have any ego control, they've
become hostile and paranoid (Ciotti, 1987).
In an evaluation study of adolescents performed by Cull
and Hardy (1974), they concluded that all adolescents were
uneasy about their self-image. Many have a very low
self-esteem and a dissatisfaction with their own worth.
When they fail or find it difficult to achieve recognition
for socially acceptable endeavors, they merge with others
who find themselves similarly processed and they begin to
seek recognition and status in an antisocial manner. This
delinquent youth usually shows inadequate self-confidence,
or sees himself in negative ways, or over compensates for
these feelings by being openly aggressive and hostile. The
researchers further state that the delinquent who maintains
a negative self-image may continue to behave accordingly as
a way of expressing hostility.
Ethier (1980) indicates that most delinquents have an
exceptionally low opinion of themselves. Further,
when delinquents have a low level of self-esteem, they
often display hostile attitudes for compensation. He
believes a program directed at enhancing a delinquent's
self-esteem is needed. Such a program would not only
benefit delinquents, but society as well.
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Self-Esteem Development
Jacob (1983) concludes that mastery increases
self-esteem; you gain self-esteem and respect for yourself
out of accomplishments. "Too often attention is paid only
to the adolescent's antisocial behavior, which is his inner
struggle for mastery or identity in the face of real
impairments that went unappreciated" (p.214). He further
states that each educator and parent must determine how best
to maintain and raise the self-esteem of the child while
asking him to overcome his fear of failure and to try tasks
that have lowered his sense of self worth in the past.
Peyser (1936) developed and carried forward a causal
model over a period of twenty years in Brooklyn, New York
concerning character building for crime prevention. He was
amazed that in business, politics, advertising, finance,
journalism, and international relationships, youth are
confronted with illustrations of skepticism, hypocrisy,
dishonesty, misrepresentation, opportunism, prejudice,
cruelty, and selfish individualism. Honesty does not always
prove to be the best policy. Good deeds do not always bring
just rewards, or evil conduct punishment.
Further Peyser's data states that as a result of these
influences the child reacts consciously or unconsciously,
for good or for ill. As outcomes of the youth's
satisfactions and frustrations, as reactions to his
successes and failures in adjustment, he engenders his
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patterns of response to self and to others. It is out of
this complexity and continuity of experience that he
develops his personality and character traits and his ways
of living.
Peyser (1936) thinks character, which builds
self-esteem is the person himself behaving as a social
being. It is all of his habits, attitudes, desires, loves,
hates, values, controls, and ideals in so far as these
determine his behavior in the various social groupings in
which he moves. Character must be achieved by the person
himself (Glueck & Glueck, 1936).
The Black Experience
Negative and pervasive attitudes have potent
implications for character development of the black
individual. Three conditions, socially determined and
institutionally supported, characterize the black
experience: social injustice, societal inconsistency and
personal impotence. Each of these deprive the black person
of what feelings of self-worth and esteem he has derived
from his attempts to achieve acceptance of self through
adhering to the values, norms, and beliefs prescribed by
society. When they are deprived of their feelings of
self-esteem and worth, they turn to delinquent activities
for acceptance (Chestang, 1972).
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There is no obvious straightforward resolution of what
it means to be an "adequate" adult, or what ought to be the
outcome of the socialization process for Blacks. The
potential complexity attendant to Black child socialization
is simply overwhelming. Black parents espouse Euro-American
values but engage in practices that run counter to those
values. Thus, it is plausible the Black families have not
done as adequately a job in preparing their children to
embrace a Euro-American mainstream ethos as have their
Euro-American counterparts (McAdoo & McAdoo, 1985).
Consequently, biculturality is a fact of life for
Blacks. Biculturality does not have to be problematic. It
is probable that individuals can easily, if not
effortlessly, integrate or negotiate two cultural agendas.
Thus, in factoring the development of self-esteem and
self-concept in the Black experience in the context of the
nurturing environment - the Black community, and the
sustaining environment - the wider Euro society. These
environments constitute the bicultural systems to negotiate.
Unfortunately for Blacks, the attendant negotiational
demands are inherently problematic (McAdoo & McAdoo, 1985).
A critical analysis of Black history reveals that the
black religious experiences couched in the black church, was
the greatest single force in determining their destiny and
in helping shape Black self-esteem. The church has been a
sanctuary of freedom for blacks. In the black church, they
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were enabled to reground their sacred identity, to refuel
themselves emotionally and spiritually, and to regroup
socially. Black people found comfort, companionship,
affirmation, strength, joy, and support when they assembled
at church. When others said they were less than fully
human, the fellowship of the church re-affirmed for Blacks
that they were created in the image and likeness of God
(Brown, 1988).
Self-Concept and Self-Esteem in Black Children and
Adolescents
The personality and self-concept of the Black American
is influenced by the caste discrimination based solely upon
his skin color. One of the first social evidences a Black
child receives concerning his self-image has- to do with the
color of his skin (Coop, White & Wyne, 1974).
The fact that children are aware that they are Black is
part of the self-concept; their evaluation of their racial
characteristics is part of their self-esteem. Furthermore,
children's attitudes or evaluations about their ethnic group
and selves as members of that group appear at approximately
the age of seven (McAdoo & McAdoo, 1985).
Culture and ethnicity play very important yet poorly
understood roles in the formation of the self-concept. When
there is a threat to the ethnic self-representation
unit, the individual employs defensive maneuvers as a means
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of protecting, supporting, and maintaining the
self-esteem. Blacks experience and tend to feel themselves
as inferior because they are regularly subjected to negative
images of themselves by white people. Blacks tend to
internalize the negative feelings of others toward them which
leads to self hatred (Bowles, 1988).
Self-concept is the conscious description and picture
of the self, which self-image is the composite of conscious
and unconscious perceptions of the self. Behavior is
controlled by the composite self-image. For blacks, the
composite self-image becomes negative in relationship to the
environment because the environment relates to the
individual as though he/she lacks value. This negative
self-image leads to self-alienation or self-hate and
self-rejection (Welsing, 1978).
When the black child begins school, and if the child is
unable to meet the newly imposed standards, it may learn for
the first time the sense of failure. This may lead to a
lowered self-esteem and distorted self-concept which
frequently results in acting-out and hostile behavior. IQ
tests measure everyone by an Anglo yardstick. When a black
child takes this test and scores poorly, the child is doomed
to an inferior education, and its defeatism leaves its
indelible mark on the child's self-esteem and self-concept
(Rosser, 1978).
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Black children are programmed for developing
dysfunctional patterns of behavior through the imposed
instability of Black family life. Also, through inadequate
diet, poor housing, old schools and poor quality education,
inadequate early socialization, unemployed or absent
fathers, under aged parents, emotionally immature and
impatient parents, and neglect and abuse. Black children are
thoroughly and adequately prepared to play their future role
as functionally inferior adults in the white supremist
system (Welsing, 1978).
These situations produce negative self-imagery and
large-scale dysfunctional patterns of behavior in childhood
and adolescence, interfering with the child's major task of
learning and academic achievement, and preventing the
development of self-confidence, and a sense of self-worth,
self-respect, and self-esteem (Welsing, 1978).
Somewhat different from Bowles and Welsing, McAdoo
(1985) and Chestang (1972) view the development of
self-concept and self-esteem in Black children as a process
that could counter the negative image through the Black
community's interval processes of teaching in various
subsystems. This process extends to the Black adolescent or
youth.
For the youthful adolescent, the puberty period is used
for practice, imitation, improvement, and transition from
early life dependency. In the Afro-Asian East, community
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membership is the foundation for existence for the Black
adolescent. The community protects its long-term survival
by phasing, channeling, and absorbing the adolescent's
energy into predictable and productive options. In the
industrialized West, Blacks tend to not appreciate the power
of community. They expect the young adult and his family
all to find their own station and way (Gordon, 1978).
In the Black Americans' will to survive, they have been
responsive and adaptive, learning the ways of their
environment and accumulating advantages within its terms.
However, there is a price associated with their stay in the
West. The Black American adolescent feels the weight of
this mixed lineage and membership. Young people need strong
adult systems to make it through this rough period of their
life. For Black America, the ultimate challenge will be to
rebuild the adult network of support (Gordon, 1978).
Gang Status and Self-Esteem
"Youth are challenging the validity of previously
unquestioned benefits of certain life styles. There is a
social revolution on values that have cast increased doubt
on the desirability of the older norms and have affected the
objects and targets of social engineering" (Clifford, 1976,
p.3). Gangs serve as a substitute for youth who had failed
to make an adequate social and cultural transition from
family to school and work. The gang provides status for
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newcomers to the group. They provide interpersonal support,
opportunities for status, social learning environments for
role development, and access to illegal sources of income
(Spergel, 1986).
When a person becomes successful in their chosen field,
their status rises which in turn increases their
self-esteem. One source of the gangs' appeal is that you
could be some skinny kid with a dirty T-shirt and holes in
your sneakers, but if you get into a gang, it's like instant
success (Ciotti, 1987).
Gang membership gives the youth a sense of belonging and
a means of gaining some measure of status and approval.
Prevention Programs
Coleman, Butcher and Carson (1984) believe there is a
great need for long-range programs aimed at the prevention
of delinquency. This program should provide adequate
educational and recreational opportunities for disadvantaged
youth, educating parents, and delineating a more meaningful
societal role for youths—tasks for the whole society.
"The most effective prevention programs are those which
are organized and administered at the local level by
professionals and interested citizens" (Amos, 1965, p.V).
Amos (1965) selected projects around the United States to
study, which had the common goal of deterring American
children from a life of crime. The projects represented a
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few of the more promising efforts.
One such program in particular is Denver Boys,
Incorporated. The Rotary Club of metropolitan Denver,
Colorado started a project to work to prevent the
delinquency of boys by providing them with jobs, steering
them into organized recreational activities, helping them
with their health problems, counseling them on educational
difficulties and by providing sponsors. The sponsor would
become the friend of the boy and provide him with needed
male companionship. An individual approach was to be used
with the assumption that all boys are basically good boys,
if they are given the opportunity to be good. Probably the
best way to judge the success of this program is to count
the number of years in operation and then the thousands of
youngsters it has helped guide (Amos, 1965).'
Stratton and Terry (1972) attempted to assess the
impact of the Louisville Red Shield Boys' Club of
Louisville, Kentucky on the delinquency rates of the
neighborhood it serves. The delinquency rate was high when
the club began operation and the Boys' Club was the only
major youth-serving agency operating in the area during the
time of the study. The program attempted to provide
training in citizenship and to promote the development of
the boys through constructive activity. The actual findings
were that the delinquency rate for the Club area decreased
rather steadily from 1 in 19 boys in 1946, when the Boys'
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Club opened, to 1 in 39 in 1954.
Mobilization for Youth is a massive program located in
New York's lower East Side. It was the first major program
funded in part by the President's Committee on Juvenile
Delinquency and Youth Crime. According to Marylyn Bibb,
Mobilization for Youth is a complex, multidisciplined, time
limited, action-research project, as one possible answer to
the need for a broad systematic attack on the problem of
juvenile delinquency. Mobilization operates four service
divisions: (1) world of work, (2) world of education, (3)
services to individuals and families, and (4) group work and
community organization (Klein, 1967).
Jacobs and Pries (1982) studied the Cambridge Court
Clinic, which is a court-based program that serves learning
disabled delinquents. A multidisciplinary approach is
utilized, including a psychiatrist, an educational
psychologist, a social worker, teachers, and court
officials. It is designed to aid the child to increase
self-esteem through mastery of the tasks that face an
adolescent. The program used psychotherapy. They developed
an educational setting in which the child can experience
some success, and they worked with parents to help them
better understand the nature of their child's difficulty.
The Youth Studies Center at the University of Southern
California performed a study over a four-year period
concerning Gang Prevention Programs. The population group
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in the Gang Prevention Programs were black youth. The study
concluded that projects in which the research teams have
attempted evaluations of project success have yielded very
discouraging findings—suggesting that detached work
programs have had little impact on gang delinquency. It
also suggests that what we often take as knowledge about
gangs is in fact something less; hunches, stereotypes,
assumptions, and misrepresentations abound. However, highly
useful data on gangs and gang workers has accumulated in the
process (Klein, 1971).
Bohnstedt (1978) recommends that diversion projects
concentrate on clients who otherwise would be processed
beyond probation intake. The author believes that would be
the best type of youth program.
Schutjer (1982) studied a program that offers the youth
family therapy, tutorial educational services, survival
skills, recreational activities, and individual and group
counseling. The author concluded that eighty-four percent
of the youths avoided further court action. The major
positive features of this model are that the treatment
intervention includes the family and it focuses on problems
of immediate relevancy.
There are three major current community approaches for
dealing with the gang problem: prevention deterrence and
crisis intervention joined with social control, especially
local community involvement. The Outreach programs that try
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to reach the gang members in their natural habitat have
largely been abandoned. Most current youth programs that
are able to provide a general preventive service are
individually focused. The newer youth-serving agencies or
special projects center their services on younger or
peripheral gang youth through in-house recreational,
socio-education, limited counseling, therapeutic, or
prevocational programs. The more traditional youth agency
activities, such as recreation or intensive counseling
relationships are useful for purposes of value
transformation. More resources than ever are probably
invested in control, as well as, prosecution, and subsequent
incarceration, but there is no evidence that the gang
problem has been thereby controlled or reduced (Spergel,
1986).
While neither





of these studies was church sponsored,
were basically community-based suggests
this study. Yet it would be difficult to
provided the type of nurturing
includes the church, that is usually
black community.
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CHAPTER III: THEORETICAL FRAMEWORK
The review of the literature revealed that there has
been extensive research on the causes of youth becoming
involved in delinquent gangs (Gold & Haney, 1973; Cohen,
1955), possible prevention projects for Youth Services
Programs (Kahn, 1963; Amos, 1965), and studies of existing
Youth Services Programs (Stratton & Terry, 1972; Klein,
1967). The youth's involvement in the school environment
(Parsons, 1959; Robison, 1960), the family system (Johnson,
1987; Moore, 1983), and peer activities (Smith, 1987;
Spergel, 1966), were all identified as possible causes of
youth activities in gangs. However, the one cause that was
supported by much of the literature, and appears to be an
underlying factor of the other causes, is the self-esteem of
the youth (Gerrard, 1964; Cull & Hardy, 1974; Ethier, 1980).
Based on the literature, it is suggested that a youth with a
low self-esteem is more susceptible to being involved in a
youth gang, than his peer with a high self-esteem.
Erickson (1963a, 1963b, 1964, 1968, 1974), one of
the leading figures in the field of psychoanalysis and human
development, theorizes that adolescence is the age of the
final establishment of a dominant positive ego identity. If
this fails to happen, role diffusion could become an issue,
consequently delinquent acts are not uncommon. A loss of
"ego identity" creates for the youth a war within
themselves, and a war on society. When self-definition
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becomes too difficult, a sense of role confusion results.
Erickson (1964) also theorizes that true identity
depends on the support the youth receives from the social
groups significant to him: his class, his nation, his
culture. Youths may try to find support from groups that
range from idealistic youth movements to criminal gangs.
Many youths find temporary refuge in radical groups in which
an otherwise unmanageable rebellion-and-confusion receives
approval from their peers. Only a firm sense of inner
identity can bring an end to this adolescent process.
Youth delinquency, especially in its organized form
(gangs), is an attempt to delay adult commitments.
Delinquents have a mistrust in themselves and a disbelief
they could ever complete anything of value. An early turn
to delinquency could have resulted from the youth being
excluded from experimental competition in school life and
play tasks which hindered his identity growth (Erickson,
1968).
Physical mastery and social recognition contribute to
self-esteem. Self-esteem gradually grows into a conviction
that the "ego" is capable of developing into a
well-organized "ego" within a social reality. The
self-esteem contributes to a sense of identity. The Youth
Non-Violence Committee of this study tries to tap into the
youths' self-esteem. Two of their objectives are (1) to
promote the development of a positive self-esteem, and
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(2) to assist the youth in dearly defining responsibility
and commitment and applying it to their daily living. The
Committee's basic premise is that a positive sense of
identity will permit the individual to abstain from
irrational self-repudiation.
In addition to helping youth establish a positive ego
identity, the Youth Non-Violence Committee relies heavily on
group support. Erickson theorizes that group support among
adolescents proves to be invaluable. The program also
allows youth the positive social recognition they need when
they accomplish the goals of the program.
It is important to reiterate how necessary
self-esteem is to one's character. Abraham Maslow's
Hierarchy of Needs Theory makes such connections. Maslow's
theory consists of several levels of needs that exist within
individuals. According to Maslow, there are five basic
levels of needs: physiological, safety, social, esteem, and
self-actualization. The fourth level of needs is composed
of the esteem needs. Maslow contended that all people have
needs for a stable, firmly based, high evaluation of
themselves, that is, for self respect and self-esteem. The
fifth and highest level of Maslow's Hierarchy is concerned
with the need for self-actualization or self-fulfillment.
The need for people to reach their full potential in terms
of the application of their abilities and interests in
functioning in their environment (Maddi, 1980).
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If one does not have a high opinion of himself, he will
never be able to reach his full potential,
self-actualization will not take place (Byers & Rue,
1980).
Hypotheses
The basic hypotheses for this study are:
1. The Youth Non-Violence Committee has
no effect on the self-esteem of youth
who participate in the program.
2. The Youth Non-Violence Committee has
no effect on the self-concept of youth




The Youth Non-Violence Committee/ a community-based
outreach program, was the setting for this study. The
program is a division of the isreal Missionary Baptist
Church located in the Kirkwood area of Southeast Atlanta,
more specifically, 2071 Boulevard Drive, in Dekalb County,
Georgia. The program provides services to youths who
worship at Isreal Missionary Baptist Church. The objectives
of the program are (1) to assist the youth in the
development of self discipline, (2) to promote the
development of a positive self-esteem, (3) to assist the
youth in clearly defining responsibility and commitment and
applying it to their activities of daily living, (4) to
assist the youth in the development of self respect and
respect for others, and (5) to promote the development of
stronger Christians.
The program is unique in several respects. First,
it has acquired a positive, grass roots, reputation over
the course of its 2-year history. Second, while providing a
wide range of services, Self-Awareness Seminar, Drug
Awareness Seminar, Career Day, and Academic Tutoring, the
program is not restricted to traditional patterns of
delivery. Although services are offered within the confines
of the agency, considerable emphasis is given to outreach
activities in the form of going into homes, parks, schools.
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and other popular gathering places of the target population.
Sampling
A convenience sampling technique, non-probability was
utilized to obtain the participants. On the second Saturday
of March, this researcher went to the Pastor's Counseling
Session for Youth, at Isreal Missionary Baptist Church, and
administered the questionnaire to each and every youth
present, which consisted of the control group and the
experimental group. There were sixty-five youths, ranging
in age from nine to eighteen, all with similar backgrounds.
Permission had been obtained from the Director of the
Youth Non-Violence Committee, Reverend Bradford McWhorter,
who gave his consent to conduct the study.
The researcher read and explained each question to the
participants, and they were not allowed to discuss the
questions with each other while completing the
questionnaire.
Instrument
A Static Group Comparison design was used as a means of
gathering the data. The instrument was a 108 item
questionnaire covering demographics, self-esteem, and
self-concept (see Appendix).
The demographics consisted of 10 items used to obtain
background information on the participant.
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The Hare Self-Esteem Scale (Shoemaker, 1980) consisted
of 30 items divided into three 10-item subscales
corresponding to peer, home, and school self-esteem.
In addition, a Self-Concept Scale (Hudson, 1982)
consisting of 75 items was utilized. This scale was a
series of items designed to measure one's self-concept.
Reliability
The data from Hare (1977) provided convincing evidence
that suggests the Hare Self-Esteem Scale was a highly
reliable measurement device. The reported test-retest
reliabilities over a three month interval were .56, .61, and
.65 for the home, school, and peer subscales, respectively,
and .74 for the total or general self-esteem measure
(Shoemaker, 1980).
Also, the Self-Concept Scale was utilized as already
being tested and is therefore reliable.
Validity
The instrument has been pretested and it correlated
highly with the two established self-esteem measures. The
Hare general self-esteem scale (the sum of the thirty items)
was found to correlate .83 with both the Coopersmith general
self-esteem schedule, and the Rosenberg general self-esteem
measure. The subscales correlated .84 with the total scale
from which it was taken (Hare, 1977).
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Also, the Self-Concept Scale was utilized as already
being tested and is therefore valid.
Definition of Terms
Self-Esteem - The attitudes of one's personal worth and
capabilities. It is important to note that this is
a personal judgement. It is based on evaluations
judgements about one's perceived characteristics.
Self-esteem can be used interchangeably with
self-image and self-respect (Coopersmith, 1967;
McAdoo & McAdoo, 1985).
Positive Self-Esteem - Reflects positive attitudes
towards one's worth and capabilities. The
attitudes also include feelings of superiority,
security, and optimism (Coopersmith, 1967).
Self-Concept - A set of ideas about oneself that is
descriptive rather than judgemental. It does not
imply positive or negative feelings about the
self (McAdoo & McAdoo, 1985).
Self-Image - The composite of conscious and unconscious
perceptions of the self (Welsing, 1978).
Self-Actualization/Self-Fulfillment - The need of
people to reach their full potential in terms of the
application of their abilities and interests in
functioning in their environment (Maddi, 1980).
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Positive Ego Identity - Reflects a solid foundation in
the reality-oriented region of the mind. It
involves perception, reasoning, learning, and all
other activities necessary to interact effectively
with the world (Baron, Byrne & Kantowitz, 1977).
Sense of Identity - The recognition of being oneself and
not another (Baron, Byrne & Kantowitz, 1977).
Positive Social Recognition - The acknowledgement of
achievement, service, merit, etc., by one's
community (Welsing, 1978).
Spiritual Behavior Modification - Trying to gather a
closer relationship with Christ. With that
closeness in one's personal relationship with
Christ, one becomes a better person. With that
old things are passed away and new patterns of
living will be developed (McWhorter, 1986).
Christian Behavior - "Christ-like" behavior which
includes compassion, caring, giving, and loving
behavior toward your fellow man (McWhorter, 1986).
Adolescent - Emotionally or intellectually immature;
one that is in the state or process of growing
up (Kahn, 1964).
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Youth - The period between childhood and maturity; the
early period of existence, growth, or development
(Kahn, 1964).
Gang - A group of persons working toward unlawful or
antisocial ends; a band of antisocial adolescents
(Cohen, 1955).
Delinquency - A violation of a law of the United States
committed by a person who is not yet 18, which
would have been a crime if committed by an adult
and which is liable to disposition through the
juvenile justice system (U.S. Department of
Justice , 1980) .
Community-Based - An agency located in the neighborhood,
or within the geographic area, of the population it
intends to serve (Kahn, 1964).
Youth Prevention Programs - Programs designed to work
with youth prior to the development of fixed
antisocial behaviors (Kahn, 1964).
39
V: ANALYSIS AND FINDINGS
After the data was collected, a T-Test was used to test
the self-esteem and self-concept of the youths. The SPSSX
Batch System was utilized to aid in the process of data
analysis.
Table 1.




































Mother and Father 18 27.7
Mother and Stepfather 17 26.2




































Means and Standard Deviations of Questionnaire Items
Item Mean Standard Dev.
1. I have at least as many friends
as other people my age. 3.062
2. I am not as popular as other
people my age. 2.954
3. In the kinds of things that
people my age like to do, I am
at least as good as most other
people. 3.246
4. People my age often pick on me. 2.877
5. Other people think I am a lot
of fun to be with. 3.169
6. I usually keep to myself
because I am not like other
people my age. 3.031
7. Other people wish they were
like me. 2.938
8. I wish I were a different kind
of person because I'd have
more friends. 2.985
9. If my group of friends decided











group, Ibe elected to a high
position. 2.All 1.091
10. When times get tough, I am not
a person that other people my
age would turn to for help. 3.062 1.088
11. My parents are proud of the
kind of person I am. 3.354 1.007
12. No one pays much attention to
me at home. 3.062 1.074
13. My parents feel I can be
depended on. 3.262 1.050
14. I often feel that if they
could, my parents would trade
me in for another child. 3.292 1.071
15. My parents try to understand me. 3.031 1.045
16. My parents expect too much of
me. 2.785 1.152
17. I am an important person to my
family. 3.031 1.089
18. I often feel unwanted at home. 3.215 1.053
19. My parents believe that I will
be a success in the future. 3.246 .952
20. I often wish I had been born
into another family. 2.938 1.130
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Table (continued)
21. My teachers expect too much of
me. 2.446 1.146
22. In the kinds of things we do in
school, I am at least as good
as other people in my classes. 2.062 .916
23. I often feel worthless in
school. 1.738 .815
24. I am usually proud of my
report card. 1.754 .771
25. School is harder for me than
most other people. 1.754 .952
26. My teachers are usually happy
with the kind of work I do. 1.815 .808
27. Most of my teachers do not
understand me. 1.923 .941
28. I am an important person in
my classes. 2.385 1.056
29. No matter how hard I try, I
never get the grades I deserve. 2.154 1.064
30. All and all, I feel I've been
very fortunate to have had the
kind of teachers I've had since
I started school. 1.954 .856




32. I show my emotions and feelings
easily. 2.446
33. I accept my mistakes or poor
performances. 2.662
34. I feel good about myself. 1.908
35. I have a good sense of an easy
flow, aliveness, and
comfortableness with myself. 2.138
36. I feel comfortable expressing
a wide variety of feelings
whether they be love, anger,
hostility, resentments, joy.
etc. 2.600
37. It is easy for me to talk
about my weaknesses to others. 2.677
38. I feel I have great ability. 2.077
39. I feel I am better than most
people. 2.138
40. I am not bothered by being
self-conscious. 2.677
41. I often find out I cannot do
things I thought I could. 2.431















43. I usually expect to succeed
in things I do. 2.108
44. What others think of me does






T-Test Analysis of the Control and Experimental Groups on
Self-Esteem in Relation to Peers
Groups No. Mean Deviation T-Value Probability
Control 33 3.1818 0.808 - 2.12 0.038
Experimental 32 3.5938 0.756
P < 0.05
Table 4
T-Test Analysis of the Control and Experimental Groups on
Self-Esteem in Relation to Home











T-Test Analysis of the Control and Experimental Groups on
Self-Esteem in Relation to School












T-Test Analysis of the Control and Experimental Groups on
Self-Concept











According to Table 1, there were 32 participants in the
experimental group, while 33 participants were in the
control group, and all of them were black. There was a
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fairly equal number of male and female participants, 55.4%
and 44.6% respectively. In relation to age, a significant
number of the participants were between 14 and 15, with the
range between 9 and 18 years of age.
As compared to how many respondents live with both
parents - 27.7%, and how many live with the mother and
stepfather - 26.2%, the majority of the participants, 38.5%,
live with just the mother.
Most of the participants are in school and do live in
Dekalb County, 98.5% each. None of the participants
reported belonging to a gang, and all of them believed a
person should attend church weekly.
It was hypothesized that the Youth Non-Violence
Committee has no effect on the self-esteem of youth who
participate in the program. Based on Table '3, the
researcher rejects the null hypothesis and accepts the
research hypothesis. Meaning there is a significant
difference between the control group and the experimental
group, in relation to peers, with the level of significance
being 0.038.
Those in the experimental group indicated a high degree
of self-esteem, in relation to peers, as compared to those
not in the experimental group. This finding supports the
findings of Parsons (1959) and Spergel (1966). Both of
those researchers suggest that peer relations assume a major
role during adolescence. It further provides the child
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with non-adult approval and acceptance, which helps to
increase their self-esteem.
It was hypothesized that the Youth Non-Violence
Committee has no effect on the self-esteem of youth who
participate in the program. According to Table 4, this
study will reject null hypothesis and accept the research
hypothesis. Meaning there is a significant difference
between the control group and the experimental group in
relation to the home, with the level of significance being
0.061.
Those in the experimental group indicated a high degree
of self-esteem, in relation to the home, as compared to
those in the control group. This finding supports the
findings of Johnson (1987) and Moore (1983). Both writers
agree that the home environment is where the youth
generally obtains the rudiments of moral education and if
the youth does not receive the needed support from home, the
youth may turn to the gang for increased self-esteem.
The Youth Non-Violence Committee has no effect on the
self-esteem of youth who participate in the program is the
null hypothesis. In relation to school. Table 5, there is
no significant difference between the control group and the
experimental group. Therefore, we will accept the null
hypothesis and reject the research hypothesis.
Both groups indicated similar levels of self-esteem in
relation to school.
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It is hypothesized that the Youth Non-Violence
Comniittee has no effect on the self-concept of youth who
participate in the program. Based on Table 6, the
researcher will reject the null hypothesis and accept the
research hypothesis. Meaning there is a significant
difference between the control group and the experimental
group, in relation to self-concept, with the level of
significance being 0.017.
Those in the experimental group indicated a high degree
of self-concept as compared to those not in the experimental
group. This finding supports the findings of Welsing
(1978). Welsing suggests that self-concept is the conscious
description and picture of the self. A negative sense of
self leads to self-hate and self-rejection. The
experimental group has a positive sense of self which should
lead to self-love and self-acceptance.
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VI: CONCLUSIONS AND IMPLICATIONS
FOR SOCIAL WORK PRACTICE
The general finding of the study is that Youth
Non-Violence Committee members tended to have a higher
self-esteem in three of the four areas.
Theoretical Causal Models that address self-esteem and
self-concept in relation to juvenile delinquency and
community-based programs designed to prevent delinquent
behavior would seem to be valid; the control youth group in
the study involved in the community-based program tended to
have a higher degree of self-esteem than the group not
involved in the Youth Non-Violence Committee. This would
suggest that Social Work professionals might give more
attention to community-based programs for youth.
The self-esteem of the youth involved in the Youth
Non-Violence Committee in relation to school was the only
subscale which indicated no significant difference. This
may suggest that the role models in the program may
approximate some of the attributes of the home environment,
which might suggest that there is a closer linkage to the
home than to the school. This may be related to the
tutorial aspect of the program not being a structured
activity, whereas the other activities are structured. It
may be interesting to have some research in that area.
Studies tend to be limited to the geographical area in
which the study was conducted. These findings cannot be
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generalized to a wider population of Black youth, even
though there may be some similarities.
This research has implications in several areas related
to Social Work practice such as in the Black church, skill
development, child welfare, and juvenile delinquency.
The practice of Social Work could provide a closer
linkage with the Black church in developing programs in the
prevention of juvenile delinquency.
Skill development in Social Workers for working with
youth in prevention programs could be beneficial. Further,
programs could be evaluated by the Social Work professional
to invalidate or disprove findings.
In terms of child welfare and juvenile delinquency, the
prevention programs are designed so that youth can be
adverted from the Juvenile Court system and the Foster Care
system. Typically if a youth becomes delinquent, things get
too difficult at home and the youth may need to be placed
outside of the home.
This is a descriptive study and could serve as a base
for further research on prevention programs for youth, and
on self-esteem and self-concept of youth.
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The questionnaire attached to this letter is part of a
research assignment that I, Carol Denise Barker, am
completing for the School of Social Work at Atlanta
University. I need your help in completing my work and am
requesting that you participate in the process by answering
the questions that follow. Please answer all of the
questions as best as you can and with complete honesty.
There are no right or wrong answers to this questionnaire.
This questionnaire is used to measure a person's
self-esteem and self-concept, and it will take approximately
20 minutes of your time.
I would like to thank you for agreeing to participate






Questions 1-10 are to obtain background information.
All of the other questions are part of the self-esteem
measurement. Please answer all questions with complete
honesty.











I live with my:
a. mother and father
b. mother and stepfather










6. Are you presently in school?
a. yes
b. no
7. I am in the grade.
8. Are you affiliated with a gang?
a. yes
b. no
9. Are you a member of the Youth Non-Violence
Committee?
a. yes
b. no10.I believe a person should attend church weekly?
a. true
b. false
For questions 11 - 40, please answer each item as carefully


























I am not as popular as other people my age
In the kinds of things that people my age
like to do, I am at least as good as most
other people.
People my age often pick on me.
Other people think I am a lot of fun to be
with.
I usually keep to myself because I am not
like other people my age.
Other people wish that they were like me.
I wish I were a different kind of person
because I'd have more friends.
If my group of friends decided to vote for
leaders of their group I'd be elected to a
high position.
When times get tough, I am not a person that
other people my age would turn to for help.
My parents are proud of the kind of person
I am.
No one pays much attention to me at home.
My parents feel that I can be depended on.
I often feel that if they could, my parents
would trade me in for another child.
My parents try to understand me.
My parents expect too much of me.
I am an important person to my family.
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28. I often feel unwanted at home.
29. My parents believe that I will be a success
in the future.
30. I often wish I had been born into another
family.
31. My teachers expect too much of me.
32. In the kinds of things we do in school, I am
at least as good as other people in my
classes.
33. I often feel worthless in school.
34. I am usually proud of my report card.
35. School is harder for me than most other
people.
36. My teachers are usually happy with the kind
of work I do.
37. Most of my teachers do not understand me.
38. I am an important person in my classes.
39. No matter how hard I try, I never get the
grades I deserve.
40. All and all, I feel I've been very fortunate
to have had the kind of teachers I've had
since I started school.
41. Check the category which comes closest to your
feeling about yourself (check only one):
I don't like myself the way I am; I'd like to
change completely.
There are many things Ilike to change, but not
completely.
I'd like to stay very much the same; there is very
little I would change.
For each personal topic below, please indicate how
satisfied you are, using this seven-number scale.
Put any one number from the scale to the left of
each item. The scale is:
1 I am extremely satisfied about this.
2 I am very satisfied about this, but not
entirely so.
3 I am more satisfied than dissatisfied about
this, but still not very satisfied.
4 I do not know how satisfied I am about this,
or I feel about equally satisfied and
dissatisfied.
5 I am more dissatisfied than satisfied about
this, but still not very dissatisfied.
6 I am very dissatisfied about this, but not
entirely so.
7 I am extremely dissatisfied about this.
My academic experience
My personal life the last 4 years
The likelihood that I will attain what I most
want from life
The role of drugs and/or alcohol in my life
(considering non-medical usage only)
My relationships with other people
My abilities in areas which I feel are important
My accomplishments
My ability to make things turn out the way I want
them to
My luck
How often, if ever, do you have the feeling that




ONLY ONCE IN A WHILE
NEVER
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Questions 44 - 76 are statements that describe
different ways of feeling about and doing things. How well




3 NOT VERY WELL
4 NOT AT ALL
44. Find it easy to make decisions.
45. Have the feeling that the world is absurd
and meaningless.
46. Easily show my emotions and feelings.
47. Often feel torn between conflicting values
and desires.
48. I accept my mistakes or poor performance.
49. I feel good about myself.
50. I have a sense of an easy flow, aliveness
and comfortableness with myself.
51. I feel comfortable expressing a wide variety
of feelings whether they be love, anger,
hostility, resentments, joy, etc.
52. It is easy for me to talk about my weaknesses
to others.
53. I feel that I have great ability.
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54. I feel that I am better than most people.
55. I know that I am different from the normal
man, but I don't know what the difference is.
56. No one cares much what happens to me.
57. I think I should have been sent to reform
school.
58. I wish I could have a normal home life like
other men.
59. It makes me feel like a failure when I hear
of the success of someone I know well.
60. I do not mind being made fun of.
61. I am not bothered by being self-conscious.
62. I often find out that I cannot do things I
thought I could.
63. I wish I were not so shy.
64. I have a capacity for doing good things.
65. I usually expect to succeed in things I do.
66. No one else has problems quite like mine.
67. I have not lived the right kind of life.
68. What others think of me does not bother me.
69. I think a psychiatrist could help me.
70. I could have been a big success if I had not
become addicted.
71. I don't seem to have very much basic respect
for myself.
Thinking back, in a good many ways I don't72.
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think I have liked myself very well.
73. In almost every respect, I'm very glad to be
the person I am.
74. While I can't prove it, I'm willing to bet
that I'm going to become a more and more
happy and significant person.
75. When I think about the kind of person that I
have been in the past, it doesn't make me
feel very happy or proud.
76. I'd give a good deal to be very different
than I am.
77. How do you want people to feel about you? Check
one.
Feel you are capable
Feel you are tough but fair
Feel you are a "nice guy"
Feel you have a sense of humor
Feel you are exceptionally intelligent
None of these
78. How do you feel about your self confidence? Check
one.
YOU are very confident of yourself in any phase of
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activity.
You are quite confident of yourself in most phases
of activity.
You have quite a bit of self confidence about your
intellectual ability, but you are not as self
confident about your social abilities.
You have quite a bit of self confidence about your
social ability, but you are not so self confident
about your intellectual ability.
You lack some self confidence in both intellectual
and social activities.
79. In comparison with your friends, what do you think
of your personal appearance. Check one.
Your friends are all better looking.
Some are better looking, some worse.
You are better than most of them in appearance.
You are equal to most of them in appearance.
You don't feel one way or the other about your
appearance.







81. In terms of your own physical appearance how do you




82. Do you agree or disagree with the following
statements? Answer "A" for agree and "D" for
disagree.
I am able to do things as well as most other people
my age.
At times I think I am no good at all.
To get ahead in the world, good luck is more
important than hard work.
I am hopeful about the future most of the time.
Every time I try to get ahead something or somebody
stops me.
There's a lot I can do to make this a better world.
people like me don't have much chance to be
successful in life.
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83. To what extent do you think the things listed below
will prevent you from getting the kind of work you
would like to have? Place a number by each one as
follows:










Lack of vocational training
Lack of ability
Not knowing the right people
Not wanting to work hard
Not wanting to conform
84. Compared with others your age throughout the










85. How intelligent do you think you are compared with








Questions 86 - 108 present two statements per
question. Check one of the two which you believe more
strongly:
86. Many of the unhappy things in people's lives
are partly due to bad luck.
People's misfortunes result from the mistakes
they make.
One of the major reasons why we have wars is
because people don't take enough interest in
politics.
There will always be wars, no matter how hard
people try to prevent them.
In the long run people get the respect they
deserve in this world.
Unfortunately, an individual's worth often
passes unrecognized no matter how hard he
tries.
The idea that teachers are unfair to students
is nonsense.
Most students don't realize the extent to
which their grades are influenced by accidental
happenings.
Without the right breaks one cannot be an
effective leader.
Capable people who fail to become leaders have
not taken advantage of their opportunities.
No matter how hard you try some people just
don't like you.
People who can't get others to like them, don't
understand how to get along with others.
I have often found that what is going to happen
will happen.
Trusting to fate has never turned out as well
for me as making a decision to take a definite
course of action.
In the case of the well-prepared student there
is rarely if ever such a thing as an unfair
test.
Many times exam questions tend to be so
unrelated to course work, that studying is
really useless.
Becoming a success is a matter of hard work,
luck has little or nothing to do with it.
Getting a good job depends mainly on being in
the right place at the right time.
The average citizen can have an influence in
government decisions.
This world is run by the few people in power,
and there is not much the little guy can do
about it.
When I make plans, I am almost certain that I
can make them work.
It is not always wise to plan too far ahead
because many things turn out to be a matter of
good or bad fortune anyhow.
In my case getting what I want has little or
nothing to do with luck.
Many times we might just as well decide what to
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do by flipping a coin.
98. Who gets to be the boss often depends on who
was lucky enough to be in the right place
first.
Getting people to do the right thing depends
upon ability, luck has little or nothing to do
with it.
99. As far as world affairs are concerned, most of
us are the victims of forces we can neither
understand, nor control.
By taking an active part in political and
social affairs the people can control world
events.
100. Most people don't realize the extent to which
their lives are controlled by accidental
happenings.
There really is no such thing as "luck."
101. It is hard to know whether or not a person
really likes you.
How many friends you have depends upon how nice
a person you are.
102. In the long run the bad things that happen to
us are balanced by the good ones.
Most misfortunes are the result of lack of
ability, ignorance, laziness, or all three.
103. With enough effort we can wipe out political
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corruption.
It is difficult for people to have much control
over the things politicians do in office.
104. Sometimes I can't understand how teachers
arrive at the grades they give.
There is a direct connection between how hard I
study and the grades I get.
105. Many times I feel that I have little influence
over the things that happen to me.
It is impossible for me to believe that chance
or luck plays an important role in my life.
106. People are lonely because they don't try to be
friendly.
There's not much use in trying too hard to
please people, if they like you, they like you.
107. What happens to me is my own doing.
Sometimes I feel that I don't have enough
control over the direction my life is taking.108. Most of the time I can't understand why
politicians behave the way they do.
In the long run the people are responsible for
bad government on a national as well as on a
local level.
